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INTEGRATION DEVELOPMENT DYNAMICS:

A TREATMENT APPROACH IN A COMMUNAL GRGUP HOME SETTING
INTRODUCTION

The residential treatment program of Youth Adﬁentufes (Y.A.)
has evolved over a six-year period of operaticn. when this program
began operation in 1964 the concept of rendering treatment‘to
Juvenile of fenders in the community in lieu of statg training
school commitment was new in the Ncrthﬁest, and literature dealing
with community treatment was either negligible or not readily
accessible to the practitioner who was not also working in an
academic setting. As literature in this field has heen developed,
the Y.A. stéff has examined it and incorporated new ideas and
technigues into their program. Many of the technigues developed
here intuitively were found to be similar to those being used by
others. In some respects Y.A. treatment techniques were more
comprehensive in scbpe than those in use in hetter-publicized
programs. The treatment program which has evolved appears to be
unique in its comprehensivenass,

The materials that have been published to date on other
residential treatment programs often fall into the pitfall of
describing primarily technical program elements and scheduliAQ.

As Patterson (1966; p. 504) has said, "The sssence of emotional

disturbance [and of most problems encountered during adolescence]
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is disturbed human relationships," so it is felt by the writers that
descriptions at the "data level" of communication miss the real
éssence of'our concern, This paper will attempt td describe the
intarperscnél interaction between the people, at an emotional

level, which occurs in this treéfment program.

The standard social-work perspective which approaches each
case as unique made discussionsrof treatment interactions with a
diverse population of youngsters so general as to be nearly
mean;ngless in many instances.

With the advent of sophisticated typological approaches, a
framework has beenrsupplied and much more specificity and precision
has become possible in describing treatment mndalities and their
differential application. VY.A. is a private agency and therefore
does not need to be overly concerned with the necessity of being
"all things to all people," as do a large percentage of juvenile
courts and state institutions.

The agency has adopted the Interpersonal Maturity Level
Classification (Warren, 1966 a) system for differential treatment
planning and has determined by experience that it is best suited
to treat only one-half of the total number of delinguent subtypes
described by this system.

The Y.A. treatment program is designed to effect:

1. Change in the individual's value system and attitudss
which tend kouard exploitation or abuse of others, from previously

anti-social norms and perceptual sets to that achievement of



socialization normal to the non-delinquent and well-integrated
pser.

2. Change in their sbility to empathize with and to pérceiva
others as motivationally and emétionally complicated personalities,
in order to better predict the responses of others to the
expressions of their needs and tﬁ their characteristic technigques
of interacting. -

3., Change in their emotional integration, to better affect
the resolution of the dysfunctional anxieties and emotional
streéses which have motivated much of their deviant behavior, and
the development of a non-delinquent identity, and techniques for
coping with emotionzl and interpersonal conflict, to prevent the
future occurrence of disturbing "unfinished life situations.®

h.- Change and improvement in self-percestion from the usual
incomplete and simplistic delinquent self-description with a heavy
proportion of "bad-me" factors, to a more complete and complex
self-knowledge integrating and accepting of both good and bad
persanality traits in the self, with éome perception of inner
motivations of behavior;and enhance individual perceptions of how
past influences and experiences effect present and future responses.

In a word, the Y.A. program attempts to make delinquents
into non-delinguents, and also into strong enough human beings to
be able to cope with the stresses and temptations of everyday life

without choosing anti-social solutions to their problems.



R brief description of the I-Level Classification system

and the characteristics of the delinguents at the several levsls,

~along with the subtypes, are provided belcw:l

The classifications which are used at CTP,are one part of a
general thecry of individual development. This theory
distinguishes seven levels of increasing interpersonal
maturity, known as "I-levels". The vast majority of
adolescent delinquents fall within the second (I,, or low),

“third (I,, or middle) or fourth (Iu or high) levels of
maturity, Each given I-level refers to certain dominant ways
in which given individuals interpret their environment. For
each I-level, a clessification manual provides detailed.
descriptions of many of the central personal concerns and
interpersonal desires of individuals3mhu are currently
functioning at the particular level. Additional distinctions
are made within each of the three I-levels. These concern
certain noteworthy ways in which delinguent youths who are
functioning at any given I-level express their underlying
needs when interacting with their external enviromment. In
all, nine kinde of youth ("deiinguent subtypes") are thus
distinguishad. Each subtype appears to be associated with
certain bread, recurring patterns of development during
childhood and adclescence. Thus, in the case of any given
youth, delinguency is viewed as an expression of one of the
nine broad patterns of need-response development. In general,
then, each of these classifications is a way of focusing-in
on "where the client is at", both in terms of his overall
development and that of his outstanding or at least distin-
guishing modes of adaptation to his environment.

The following is a capsule account of the low, middle and
high maturity levels, together with the nine respective
subtypes: . . .

Maturity Level 2 (I. An individual at this level views things
outside of himself éither as sources of supply or of frustra-
tion. He has very little feeling of bezing able to predict or
control persons and events within his immediate environment.

He distinguishes among others primarily in terms of their

being "givers" or "withholders", and has little concept of

l[F;om Palmer, 1969 a]
2[Sullivan, Grant and Grant, 195?]
Eyar;en, 966 aJ



interpersonal refinement beyond this. He has an unusually louw
level of frustration-tolerance together with a poor capacity

to understand the reasons or rationale for the behavior or
attitudes of others towards him - particularly those which are
in response to his gemerally impulsive actions. The delinquent
subtypes are:

(1) Asocial, Agaoressive (Aa) - responds with active
demands or open hostility when frustrated.

(2) Asocial, Passive (Ap) - responds with -complaining,
whining or withdrawal when frustrated.

Maturity Level 3 (I,): More than the I,, an individual at this
level recognizes thzt certain aspects o; his own behavior do
have a good deal to do with whether or not he will get what

he wants from others. However, an individual at this level
interacts primarily in terms of oversimplifisd, external rules
and formulas rather than from a set of relsztively firm,
internalized values. Although he has learned to play a feuw
stereotyped roles, he cannot understand very many of the needs,
feelings and motives of individuals who are organized differently
than himself. As a result, he is likely to underestimate the
differences which exist between himself and others - and among
others, as well. He commonly, indiscriminantly assumes that
peers and adults operate on a power and rule-oriented basis.

" The delinquent subtypes are:

(3) Immature Conformist (Cfm) - responds with strong
compliance to persons whom he thinks have "the powser"
at the moment. Sees himself as being weak.

(4) Culiural Conformist (Cfc) - respords with conformity
to delinquent peers or to a specific reference group.
Likes to see himself as delinguent and tough.

(5) Manipulator (Mp) - often attempts to undermine or
circumvent the power of authority-figures, and/or
usurp the power role for himself. Typically does
not wish to conform to peers or adults.

Maturity Level 4 (I,): An individual at this level has
internalized a set of standards in terms of which he judges
the btiehavior and attitudes of himsslf and others. He is
quite concerned about status and respect, and is strongly
influenced by people whom he admires. He can perceive a -
level of interpersonal interaction in which individuals often
have numerous expectations of one another, and attempt to
influence one another by means other than power, compliance,
manipulation, etc. He shows moderate-to-much ability to
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understand underlying reasons for behavior, and has some ability
to relate to peers or authority-figures emotionally and on a
long-term basis. The delinquent subtypes are:

\X£6) Neurotic, Rcting-Out (Na) - frequently responds to
' underlying fears or quilt with attempts to "gutrun"
or deny conscious feelings of anxiety or self-
: condemnation.
No(7) Neurotic, Anxious (Nx) - Frequently responds. in the
i form of various symptoms of emotional disturbance,
which result from conflicts prnduced by feelings of
inadequancy, fear or guilt.

(8) Situational-Emotignal Reaction (Se) - responds to
immediate family, sccial cr personal crisis by
acting-out - although his develapment, particularly
that of pre-adolescence, seems fairly normal in
most respects. '

~~(9) Cultural Identifier (Ci) - expresses his identifica-
tion with an anti- or with a non-middle-class velue
system by acting-out his delinguent beliefs and/or
by "living out" in commonly unacceptable ways. 0Often
sees himself as competent, and sometimes as a leader
among peers.

Experience has demonstrated that the approach that Y.A.
utilizes éeems to be most effective with youngsters diagnosed
within this system as high maturity neurotics (I-4 Na's and Nx's;
these subtypes accounted for 46% of the total C.T.P. population)
or youngsters in "transition" (Palmer, 1969 b) from the I-3 percep-
tual integration level to the I-4 level (roughly the more mature
I-3 Cfm and Cfc's),with an occasional manipulator.

The agency operates two Facilitigs for boys and one for
girls. One of the homes for boys (population six or seven) would
parallel the characteristics of Pearson and Palmer's (1983, p. &)
Type II "containment” home, as its population is composed primarily
of lower méturity (I-3) or transition stage (I-3 to I-4) youngsters

who are in need of "concrete and realistic demands by the staff
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for conforming, productive behavior." The other facility for boys
(population seven or eight) would parallel the Pearson and Falmer
(1968, p. 6) Type VI "Individualized" home intended for higher
maturity youngsters "who may benefit from having a ffamily-likg'
situation andrhealthy adult relationships_made available té them
while resolution of conflicts with self and‘Family take place.”

The facility for oirls (populafion 10 to 12) would also resemble
most closely the Type VI home and has predominantly a high-maturity
"neurctic" population. However, it has been determined from
expefience that each home can tolerate and be therapeutic with orne
manipulator at a time, and also that the Type VI homes can be
successful with a population of up to 25 percent Cfm's or Cfc's.

In Oregon the corrections law which ﬁrovides for "Youth
Care»Centérs" (group treatment homes rather than enlarged "foster
hames") has until recently stipulated that youngsters be placed
in /these homes by the county juvenile courts "in lieu of"
commitment to the state training schools for persistent delinguents.
As Palmer (1969 a., p. 5) noted, the juveniles which "the county
probation departments have in effect 'given up on,' and have
committed to the state correctional system," have "fairly serious
problems" on the whole. Palﬁer goes an to state that “more than
90% of all commitments (to the Community Treatment Program--C.T.P.--
of the California Youth Authority--C.Y.A.) are disturbed, conflicted
or develodmentally lacking beyond what can normally be expected

among adolescents, irrespective of background or subculture"
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(Palmer, 1969 a., p. 18). He notés in a footnote referring to this
passage that "this figure would probably change very little in the
case of State correctional populations outsicde of California."
Our expariénce with court-committed youngsters in Oregon over the
past seven years collaborates tﬁis assessment. In spite of, or
perhaps because of, the agency policy of screéhing our feferrala
(and ultimatelq accepting approximately two out of every three
that proceed through the referral process), this program has worked
with a highly abnormal and disturbed population'uith approximately
ten percent diagnosed as borderline psychotic. The "normal®
youngsters which are estimated to comprise approximately thirty-
two percent cof the usual county juvenile court counselor caseload
(Palmer, 1969 a., p. 24) are élmost completely absent.

TheAreferral letters and case summaries of youngstars such
as we are describing wusually contain some comment recommending group
home care for this particular youth, because of his or her need for
more "structure" than is available through any other non-instituticnal
placement. Yet when the youth arrives at our center we often find
that hostilities toward, and methods of avoiding, externally imposed
"structure"” are the areas of his greatest sophistication and
manifested ingenuity. Most often we find that inconsistently
applied or irrational authority has solidified a firm resistance
to "structure," which in most programs polarizes the parficipants

into a "staff versus kids" division.
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Y.A. deals with this polarization by focusing on "opportunity"
rather than "structure." Through wse of the guided group interaction
- (Empey, 1961; and Turner, et al., 1967) tecﬁniques of allowing the
ynungsters-to interpret what few rules there are, respecting their
ability to form rules for themselves and giving them the power to
apply sancti0né to thdse in the group Qho violate.these rules, the
program is able tolfunction almost entirely Ffee of the "staff
versus kids" type of polarization. This type of opportunity also
forces the youngsters to make their own decisions and to take
respdnsibility for them, providing supervised "independence
training" usually denied them previously.

The four basic rules are explained to ycoungsters when
admitted to the program and are so general that they require the
develupmeﬁt of the ability to interpret internally, if not apply
internally, their meaning. They are:

l. Go to schoel and do whatever is necessary to stay in
school.

2. Participate in the process‘of change by honestly
examining and working on problems of your own and of others.

3. Quit breaking the law.

L. Refrain from doing anything that could hurt the
reputation or endanger the existence aof Y.A., and take
responsibility in seeing that cthers observe this rule.r

In addition to these rules, there is a large body of

tradition which would usually be considered rules, but which Y.A.
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staff approaches as '"routine" which can be more‘flexibly applied
than a "rules-structure.” This tradition exists primarily in the
areas of housekeeping and safety and is subject to question and

modification in the group meetings.

On the basis of experience dating from the early days aof
this program and observation of the Functioning of other prngrams,
it would seem that "structure" is often developed in a residentiél_
program primarily to assuage the anxieties cof the staff. The staff
is generally more comfortable if problem situations Ean be handled
by referral to a rule rather than to the needs and exigencies of
the individual and the immediate situation. The principle of having
a more ar less flexible "routine" provides the staff with guicdelines
but makes it possible to innovate as each emerging problem would
seem to reﬁuire. R flexible structure also makes it difficult for
the youngsters to manipulate the "rules"--pitting one rule against
another or using the literal black-and-white interpretation to
cover behavioral lapses of a "borderline" nature. This also
creates constructive anxiety in them because of the lack of
"predictabllity" of the system. This anxiety is usually resolved
by forming meaningful relationships with others in the group more
quickly and by elevating the individual's level of communication.

Several elements of the Y.A., treatment program contriblte
to the anxiety and discomfort of the residents. The youngsters are
routinely cbnfronted in group meetings with any portion of their

behavior which is either socially inept or objectionable to the
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group members because of the violation of group norms. Many of

these youngsters have been fleeing close relationships all their

lives. Being compelled to work through the irritations and problems

arising wifhin interpersonalArelationships, or the conseguences of
a negative evaluation toward them by nthe:s in the group due to
their anti-social behavior, is quite anxiety-indu&ing. Rs G;ant
and Grant (1955, pp. 4-5) express it,

-

The task in treatment becomes one of putting the offender in
a nonpanic-producing correctional situation, which keeps him
concerned about and facing his problems, in an attempt to
bring about personality change in him. Acceptance of a need
to grow results from a challenging uncomfartableness. Since
this prerequisite for personality change--this uncomfortable-
ness--1s absent or easily dissipated, it needs to be created
or maintzined for the acting-out person.
This treatment discomfort tends to be dissipstied by complztely
predictable programs (such as "token economies," etc). Discomfort
is kept below the "panic" level and is made "challenging” by the
rewards inherent irn the "family" closeness and affection. (Often
this is the first non-conflicted warmth that the youngster has
experienced.) ‘“"Payoff" is also supplied through other elements of
the program. These inclusion, affectional, and status rewards
are 3 powerful leverage on the individual resident toc evaluate and
perceive himself in agreement with the group consensus, and to

attempt to change himself as the group requires in order to insure

the continuation and increase of these rewards.
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INTAKE AND TREATMENT PLANNING

The Y.A. program accepts referrals of persistently delinquent
youngsters. from juvenile courts of Oregon that meet minimum screening
requirements of not being grossly psychotic, mentally retarded,
homosexual or having a history of arson. The feferralsvmust also
have a sufficient history of delinquént,behavior ta be qommitable
to the state training schools. These referrals are subjected to a
screeningrihterview which attehpts to pick the youngsfer mbst likely
to be of homogeneous maturity level and personality type with the
group in the group home having the vacancy. In this initial inter-
view the necessity of learning to "level” (tell the complete truth),
the impartance of doing the required work toward "change" and
solving their'problems within the treatment program, is emphasized
with the youngster.' This is explained as a program requirement
which they must commit themselves to in order to be accepted into
Y.A. ("All of our kids;-and the staff too--have problems and help
each other to solve them, and you would be out of place with no
problems to work on.") With the other alternative of training-
school commitment facing them and the desirable recreational factors
of the Y.A. program enticing them, there are strong pressures to
give this commitment, even though they do not know just how real
and far-reaching this demand is going to become. After the gouth
is accepted and transported to the facility, he has a week of

"pre-placement" to obssrve the Y.A. program and possibly change his
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mind. The staff is obéerving the youth during this same period
to make certain that he does meet the above-menticned criteria
Aanq that he does show some intention to "level" and work on his
problems (though "willingness" may be minimal initially).

During thié pre-placement ueek the youthlcumpletes a batte;y
of pérsonality and diagnostic tests for both treatment and program
evaluation purposes. The Jesness Inventory is one of this battary,
and it is computer-scored for I-level diagnostic information. This
is one of the factors contributing to the diagnbsishuf I-1lsvel
subtype soon after intake. Other sources of diagnostic information
for this determination are the C.T.P. Sentence Completion Form,
impressions gained from a recuxded structured diagnostic irtervieuw,
and a staff meeting where the impressions and personal knowledge of
all the staff that interact with the yoﬁngster are pooled. 8ased
on this initial I-level diagnosis,a counselor from the staff, which
can be anyone capable of fulfilling this role, whether it be
executive director, treatment supervisor, group supervisor (house
parent), or maintenance man, is selected who "matches" (Palmer,
1965, 1987) the new youngster as well as possible znd has an
opening for an additional counselee. This assignment is usually
made during the second or third week of residence so that the youth
has had time to gain some acceptance and support from the peér
group and family constellation prior to being exposed to the added

stress of forming this close revealing relationship.



14
The initial treatment plan is worked out at the time of ths
I-level diagnostic staffing as a personalized application of one of

‘the manual (Warren, 1966) treatment programs.

TREATMENT MODALITIES

Family Setting and Atmosphere =

Demographic studies have consistently shown that delinquent
youngsters come from families with a disproportionate number of
problems, separations, broken marriages, and alcohoclism. One recent
study of the male failures of one treatment program concluded that
"a2ll came from 'disturbed' homes; not only is parental support and
control lacking, but alsa thereAis severe conflict betueen-the minor
and at least one of his parents or parent-substitutes" (Hunter,
1968, p. 22). This same study found that of the total county
Juvenile court caseload studied, only thirty percent lived in homes
where both natural parents were present. This contrasted to the
sixty-two percent total for the remaining youngsters of the non-
white area from which the juvenile offenders were referred (p. 21).
These figures are referred to only for the purpose of illustration.
This phenomenon is too common to require detailed documentation.

The Y.A. program treatment utilizes a communal family type
of structure for the residential unit which is different from most
residential correctional programs. This difference is by design,
for, as Shaw commented in his favorable evaluaticn of the Highfields

experiment,
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We have tended to attach too much importance to formal programs
and buildings and not enough to the personality of the staff
and particularly of those members who comg into the closest
and most continuous contact with inmates. We have even at times
fallen into the superstition that academic degrees are a
guarantee of an effective and mature personality. It is a
truism, or at least it should be, that there is no rehabilita-
tive force more powerful than the positive influence of some-
body who cares and who, while retaining prestige, can suitably
express his care for a youngster. . ... In this country (this
truism] has a certain force of novelty and needs constantly
renewed emphasis. Since the project is housed in a former
private residence, the physicel surroundings are noninstitu-
tional, and maintaining ar atmosphere of informality is greatly
facilitated. Much has been said and written about 'institutional
atmosphere.' That it can have a powerful depressing effect on
both inmates and staff cannot be guestioned EMEéks, 1958, p. 147].
 The provision of an informal substitute-family instead of the
usual dormitory tends to trigger the kinds of responses that the
boys and girls have learned within their cuwn troubled parental homes
in order to define these responses as problem areas. 0Once these
inappropriéte or ineffective types of responses are defined, progress
can be made toward working-through the trigger emotional-reactions
and the relearning of more effective interpersornal and coping
techniques. ODuring this progress the youth is surrounded by strong
sexual-role modeling, caring adult and'peer support, and security-
ensuring limits. It is questionable whether the deficits in the
parental home can ever be "made up" to developmentally deficient
youngsters, but this program provides confrontation and treatment
for residual problems and maladjustments, as well as pressure

toward autonomous functioning and independence-training to prepare

for adult responsibility and freedom.



16

The types of youths which we are best able to serve tend to
have similar types of families and family problems. This tendency
of certein types of families to produce characteristic emotional
problems or developméntal deficiencies was strongly confirmed by
the conference of the National Institute of Mental Health (NIMH)
in 1966. Six outstanding researchefs and thecrists in the field
of typologies for adolescent offenders were in attendance. Warren
reports on this conference and notes that the participants had all
observed four or five types of offenders whose Charécteristics they
could agree on (Warren, 1966 b.). This group alsc discovered that
the families of these agreed-on categories of offender personalities
tended to have characteristics in common. DOr. Warren notes that

this much consistency in the data of various studies is a most
- encouraging finding, leading us to feel that the identifiable
subtypes of offenders reflect at least & partial 'truth' about
the population rasther than simply a convenient fantasy in the
mind of the criminolegist . . . Additionally, it is important
- to note that, not only is it possible to find similarities in
descriptions of poffender characteristics across typologies,
but also consistsncy is evident in descriptions of etiolooical

and background factors and treatment prescriptions for
seemingly similar subtypes [Warren, 1966 b., p. 28].

The middle-maturity I-3 youngsters represent the lower limit
of treatment capabilities of the Y.A. program. Esrly treatment
planning for these youngsters focused on "containment" and control,
but C.T.P. researches found that they are more successful when
"personal, meaningful relationships are . . . givan more emphasis
than arses controlling efforts" (Pearson, Palmer, 1968, p. 20). The

family backgrounds of these youngsters tend to fall into a pattern.
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Investigators who have studied etiological factars for the
conformists [I-3] have found patterns of family helplessness
or indifference (rather than open rejection), inability to
meet dependancy needs of the children, inconsistent structure
and discipline, absence of adequate adult models. Treatment
recommendations for offenders in this classification band
include a clear, consistent external structure in which
‘cancern' for the offender can be expressed via controls of
his behavior, use aof group treatment to increase social
perceptiveness, use of peer group as a pressure toward
nondelinguency, teaching of skills in order to help change
self-definition in directiaon of adegquacy and independence
[warren, 1966 b., p. 22].
The Y.A. staff has alsc noted this tendency toward "help-
lessness . . . indifference . . . inability to meet dependency
needs . . . absence of adequate adult models" in the parental homes
of the middle maturity youngsters in our program. The warm, accepting
family-like setting of the residential units at Y.A. attempts to
replace this indifference with caring by a substitute parent live-
in couple (which also means that usually the younger children of
the couple are alse included in the "family," adding authenticity
and occasionally friction to the picture). UWith both parent
substitute figures present, adequate family role models ere provided
with both adults able and practiced at expressing "caring" and other
feelings, rather than the more stereotyped but inadeguate role
models usually provided by natural families. These frequently
include that of a threatened, occasionally brutal, male who is often
physically absent and usually unable to express feelings, especially
of tenderness. VY.A. male staff are non-threatened, patient
individuals who show both physical and verbal warmth toward the

family members, yet have the strength to refuse to be manipulated

and to express appropriate anger.
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The remaining I-3 subtype of manipulator usually has a

~different family history. The typologists found this type to have
distrustful and angry families in which members are involved in
competitive and mutually exploitive patterns, parents who feel
deprived themselves and who expect the children to meet their
dependency needs, alternating parental patterns of cverindul-
gence and frustration of the children, inconsistent parental
patterns of affection and rejection. Treatment recommendations
take . . . distinct paths--one path . . . being an attempt to
allow the offender to work through the childhood trauma in a
treatment relationship which will revive his capacity to_depend
on and be concerned about others [warren, 1966 b., p. 23].

This treatment approach to the manipulator involves a2 serious
and possibly long-term individual treatment effort. The manipulator
has meny childlike dependency needs, but coming from a destructive
home where control by others has always equaled "being destroyed,"
these needs are necessarily denied and rsliance on others rejected.
The parent figures need to apply strict controls initially te focus
attention on themselves as persons who feel that the youth is worth
the effort of control. Typically, in the parental families, the
same-sex parent is the most destructive influence, with the fathers
of boys often being emasculated, pathetic, contemptible, phony or
brutal; and the mothers being pitiless; distant and "treacherous."
For this reason the same-sex substitute-parent in the treatment
program has the burden of enhancing the value of his role to this
youngster. These youngsters will initially seldom accept open
emotional support and affection because of their distrust and the

inaccessibility of their dependency feelings. Through substitute

family experience and carefully timed approaches by staff personnel,
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the manipulator can become involved in learning to express his
dependency needs and toc use direct non-manipulative modes of reaching
his goals.
The neurotic or high maturity youngsters derive from a
distinctly different type of family than those usually producing
the lower maturity youth. |
Investigators of etiological factors suggest that this type
of offender is often the victim of parental anxiety or neurotic
conflicts between the parents, with the offense viewed as a
masculine identity striving. Some investigators have found a
fairly typical role-reversal phenomenon in which the child,
at an early age, has found himself expected to play a mature,
responsible role with a child-like parent. . ., . Treatment
recommendations for the Neurotic offender focus on the resolu-
tion of the neurotic conflict (insight into family and individual
dynamics which lead to the offense behavior)--by family group

therapy and/or by individuasl or group psychotherapy for the
of fender [Warren, 1965 b., p. th

This is the group that is most ideally suited to the
straight-forward non-conflicted substitute-family situation provided
by Y.A. 1In this permissive and supportive atmosphere, the anxious
and well-defended youngster "tests" the group supervisors, and if
the tests are passed satisfactorily he often learns to relate to
the supervisors in a very satisfying relationship almost equal to
a peer interaction. With these youngsters the primary treatment
goal, at least initially, is the penetration of their psychological
defenses. Nothing can be accomplished toward that goal until.a
trust level is established that makes "opening up" less than a

mortal risk. The family setting at Y.A. helps materially in

establishing a climate of trust and provides continuing support
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(and often treatment-relevant conflict material) as the frightening
content or causes of the youngster's anxieties are exposed, pieced
together, and resolved.

It seems clear that the dynamics of the parental families
are often of great significance in ihe causation of the delinquaht
behavior of persistent juveniie offendera, with different patterns
of dynamics producing different delinquenf subtypes. A change of
these patterns of family dynamics that seem asémciated with |
delinquent behavior should contribute to the grcuﬁh of the
individual youth and distance him from the previous motivations
toward offense behavior. This seems true in all of the subtypes
that we treat at Y.A.

The family setting provides learning situaticns in the
assumption of responsibility for group baiterment rather than
individual gain through the assignment of routine chores and "work
days" for the maintenance and improvement of the physical plant.
Everyone learns the significance of the rule, "No workee, no eatee!"
The performance of the youngsters of their daily chores is checked
by one of their own group so that it remains a peer-group
responsibility. The group supervisors only have to intrude into
this arrangement when the person checking is falling down on the
job or is too weak a personality to confront the other youths-uith
their poor garkmanship.

The group supervisors have regular days off which requirs

that alternate coverage be provided in their homes. The Y.A. staff
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has saveral members who are not directly involved in the residential
care program: a camping director, a mechanic, a maintenance and
.constructipn director, and several single men fulfilling
Conscientious Objector obligations, doing primarily maintenance
Vwork. Days off are scheduled so that the same relief personnel are
assigned each week to the sasme facility, using these staff members;
and we have in effect interlocking staff coverage. The advantages
of this arrangement are cbvious--these relief staff»membens are
regular full-time employees and interact with tﬁe youngsters
regularly throughout the week, as well as being in attendance at
the group-therapy meetings for the home in which they are involved.
They are constantly aQare cf what is going on in the home and af
the emotional status of each youth in care. At Y.A. there is no

"substitute teacher" effect during relief coverage.

Individual Counssling

As noted above under the heading of "Intake and Treatment
Planning," an individual counselor is assigned to each youth
entering the program within the first couple of weeks of his stay.
The model of counselor personality and interaction that the staff
attempts to learn and emulate is taken from Charles Truax, who
describes the characteristics of the ideal counselor, which have
been isclated by research in this way:

(1) The effective therapist much more freguently confrants
clients with both their strengths and weaknesses than the
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ineffective therapist; (2) that the effective therapist is more
persuasively potent--has more social influence--than the
lneffective therapist; (3) that the effective therapist is more
likely to focus specifically on significant others in the
patient's life and to make more specific responses in the
"here-and-row" than the ineffective therapist. (4) Indeed, it
is apparent that the warm and genuine therapist no longer fits
the image of the kindly mother who accepts all. (5) UWhat is
emerging from research is a picture of a warm but strong
therapist who can call a spade a spade and show his warmth in
active and challenging ways. ’
This describes a relationship and a process between two participating
human beings, not a correctional manipulation wherein a supercrdinate
expert "does" something to a pliable subordinate.
The assignments of counselors to counselees are finalized by
either the director of residential care for boys or the director
of residential care far girls, who function in the roles of super-
visors of the group supervisors (G.S.'s) and are the group session
leaders. Though in the prior section on "Family éetting," much
was said about the warmth and rapport developed by the G.S.'s for
their young charges, a serious attempt is made to match the
youngsters with counselors other than the people they live with.
There are several reasons for this. The "all-seeing" kind of
relationship that the counselor often develops with his counselees
can be very threatening and leave the youngster feeling very
vulnerable when he is dependent for his day-to-day home interaction
and social approval upon this sams person. Also, there is a'very
real danger that this youth will seem, in the eyes of the other

youths, to be closer to and therefore a favorite of the G.S. This

kind of relaticnship can effectively split the group in a home.
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Often a counselor has to be confrontive, and most counselors find
this at least mildly unpleasant because it jeopardizes the
relationship that both parties rely on, as well as occasionally
gaining Fof the counselor a blaming or angry response from the
youth. It becomes doubly unpleasant to the counselor to have to
return home and liv; with a youth who thereby gains the opportunity
of stretching out his interpersonal punishment of the G.S. over a
period of hours or days. Usually this is only a potential problem,
as counselors confront in tolerable doses, and younésters are
usualiy honest enough to accept the confrontation when it fits;

but it remains in the back of the G.S.-counselaor's mind nonetheless.

To be effective the individual counselingrsessions must be
at a regularly scheduled interval (once a week) and at a set time
and place.‘

Empey‘and Rabow (1961) were early contributors to the
research literature on the use of guided group interaction (G.G.I.)
and they felt that this technique which gives status and decision
power to the working group "excludes . « .« individual counseling"
since "the peer group should be seen by delinquents as the primary
source of help and support." More recent research by the C.T.P.
with differential treatment utilized close relationships with
matched agents (counselors), as well as a prescription of G.G.I.

twice a week in a homogeneous group fur each of the I-3 subtypes

(Warren, gg'g;., 13866).
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In spite cf the theoretical objections of Empey and Rabouw,
the combination of individual counseling with twice a week G.G.I.
sessions in the Y.A. program seems to be imminently successful.
The individﬁal counseling is defined as a personal rather than a
"role" relationship so the conception of counselor "poysr" or status
is minimized. The'gruup is still defined as the primary decision-
maker regarding both negative sanctions-or “consequénces“ and-
decisions regarding privileges. The youngsters often attempt to
manipulate the counselor or supervisor into granting them privileges,
but tﬁese requests are usually referred back to the group for
decisions.

As indicated above, much emphasis is placed on "leveling"
aboqt personal feelings, intentions, behavior, and especially
breaches of program rules. The Y.A. staff has found that trust
relationships are facilitated if youngsters in the program have at
least one adult that they can talk to about conflicts that develop
with Fheir G.S.'s. .This factor increases the trust in both of the
adults, as such confidences or problems usually can be worked out
so that they result in decreased tension and a better relationship
and understanding between the parties, making the counseling
process a rewarding one. As this trust develops, and the youth is
caught a few times in breaches of trust, he finds that though-he
faceives consequences, he is still accepted and his catastrophic
expectationé surrounding being "busted" sre not realized. At this

point he generally begins tc beliesve the definition of leveling
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proposed by the group and his counselor. Leveling is rewarded,

and if he levels with the group before he is actually caught by

them, the group will treat his "offense” behayior as a "problem"
to be dealt with, and the consequences will be less and in some

cases nonexistent.

At this point in the youngster's initiation into the treatment
program, the counselor becomes almost crucial. The yuuth is closest
to his counselor, or at least sees him in private. The first
instances of a youngster's leveling usually take pléce in individual
counseling sessions. Since the counselor is not in a position to
protect him from consequences the gruup_will impose if those in the
group discover the offense before he levels to them, the counselecr
applies pressure for him to lsvel. The counselor often gets a
commitment from the youngster that he will level regarding his
situatibn with his G.S., so that the matter will be priority material
for the next group meeting or in the group meeting itself. Young-
sters often seem more fearful of the group censor than that of the
adults, but when a cohesive group has evolved in this "open
community," it becomes very.natural to communicate openly to both
the significant adults ana the group. Th2 counselors are careful
not to give promises of the confidentiality of information.

Reguests for such treatment are always handled with a comment from
the counselor that the‘youth will have to trust the judgment of the
counselor in this matter if ha chooses to tell, butvthat the

counselor cannot be limited by such a promise if the situation
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might appear to the counselor to be dangerous to the welfare of the
counselee or others. This might be modified by the counselor to
a prumiée not to tell for one week or a set period of time, to give
the youth fhe opportunity to level to the group or to mend some
wrongful or problem situation, after the counselor hasrdetermined
that there is no danger implicit in the information. The counselee
soon finds that the counselor will genuinely attempt to help and
will deesl with him in a warm and kindly way, within the set limits
and definitions of the program.

In the early phases of the Y.A. program individual counseling
was optional with the youngsters. The staff found that some
residents were present but remaining inconspizuous in the family
interaction and group meetings and then leaving the program with
their emotional hang-ups and delinguent attitudes basically
unexamined and unchanged. This is literally impossible in the
present program because of this combination of group work and
individual counseling. Now each youth is forced into this intimate
counseling situation, and his ability to deal constructively with
this intimacy is very instructive for treatment planning in and of
itself. If a youngster attempts over a long period of time to keep
the interaction on a superficial level or to avoid problem areas,
either his level of interpersonal maturity is so low that it is
impossible for him to-interact in any other manner or the counsslor
needs to become more confrontive and demanding of emotionally

significant content for the sessions.
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The theoretical underpinnings of the Y.A. counseling approach
is thoroughly eclectic, probably coming the closest to what is called
"pathognomip counseling” by Soares, et al. (1969) which combinea
elements of the psychoanalytic, perceptu=l, rational, and
behavioristic approaches. The Y.A. staff has been influenced maost
heavily by the interpersonal and perceptual systems of Gestalt
Therapy (Perls, 1969; Fagan and Shepherd, 1970), Reality Therapy
(Glasser, 1965), Psychodrama (Blatner, 1970), and Sullivan (1953) and
Warren (1966. 2.). Since, according to Stone (1971,.p. 13), the
Gestalt approach combines elements of most of the more contemporary
therapeutic systems, it might be safest to throw one overriding
mantle over this collecticn and call it "Gestalt counseling."

The Gestalt counseling or therapy is suited primarily for
dealing with emotional disturbance or anxiety, and this is the reason
that the Y.A. program deals most effectively with the I-4 néurotic
subtypes of delinquents. In Gegtalt counseling every piece of "here-
and-now" interactional behavior--tone of voice, unconscious
mannerisms, movements of limbs--is looked at for a pattern, a
gestalt, that is typically operating outside the counselee'g
awareness. The past need Hnt be remembered to furnish clues, as
it is carried with us and is repeated in the present. These clues
in the here-and-now are often revealed by non-verbal physical.
stances, as the unfinished 1ife situations from the past (traumatic
situations Qith their unresolved needs, together with our defenses

against them) are reflected by our bodies. Through action techniques
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focusing on these patterns or cues, the counselese experiences
feelings appropriate to the gestalt--feelings that can than bring
to memory the previously "unfinished" situation and permit its
resolution.or integration into the conscious personality.

There is a mixture of psychodramatic technigues in Gestalt
counseling such as the quasi-role playing technique of the "empty
chair" dialogue. UWhere a youth experiences a conflict which is
disturbing to him with a person who is inaccessible (a deceased
parent, a boss that fired him, etc.) to the counseling situation,
the youngster "puts" the antagonist into a chair facing himself
and moves back and forth playing both parts as he plays out the
conflict situation and different ways in which it might have been
resolved. One advantage to this technigue is the expression aof the
youngster'é guess as to the antagonist's perception of him. This
often provides sufficient material to reassure him, as his
catastrophic expectations appear exaggerated even to him when they
are expressed. Also, this technigue has the advantage of forcing
the youngster to be on the receiving end of his own expressed
hostility, or other ineffective interactional technigques, to give
him some idea of how his approach makes another person feel and’
react. This is a good jump-off point for questions such as, "Is
that the way you wanted to make him feel? . ., . If not, what could
you do differently to get the effect you wanted?" Because of the
lack of insight in I-3 youngsters, and their usual self-consciousness

arising from a poor self-concept, this technigue generally works
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best with involved high-maturity youths. Actual role-playing and
psychodrama in the group setting are possible and very educational
for I-3 youngsters, for the reasons mentioned above. Riggs, et al.
(1964, p. 15), in the early C.T.P. pioneered the use of psychodra-
matic technigues with very primitive infantile offenders and found
that they were very useful in making up the learning of interpersonal
skills necessary for adeguate socialization. They found that the
first goal on this road toward socialization was the ability to-
bring into awareness the youngsters' own felt eﬁbtiéns. We encounter
some of the same difficulties with our higher maturity youngsters.
Both psychodramatic and gestalt techniques deal extensively with
perceptions of both self and others, thus offering the kincs ef
perceptual learning which are all-important for the further
improvement of interpersonal maturity.

The Y.A. staff is initiating a program of training in which
counseling sessions of each counselor will be recorded, then |
portions played back in a staff seminar for purposes of. suggestion

and the discussion of technigues.

Group Settings

1. The integration of guided group interaction, group

psychotherapy, gestalt therapy, psychodramatic technigues, and

sensitivity technigues. In any of the group meetings that are

conducted for the Y.A. youths by the Y.A. staff, the skill of the

leader is the only limitation set on the technigues used, and the
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technigues which will best help a youngster to see and understand
his interaction with others or areas of conflict, is chosen by the
‘leader for»use. Since all of these technigues ars interpersonal
and heavily phenomenological in perspective,‘they all contribute
to the goals of enhancement of socialization, interpersonal
maturity and functioning, personal emotional integration and
conflict resclution, and self-esteem.

Delinguent youngsters are typically deficient in verbal
abilities and tend to be expressive in acting-oﬁt n;nverbal ways.
The focus of much attention in the different groups at Y.A. is
learning to label and express feelings rather than act on them.
This is typically a very threatening alternative to pefsistent
delinquents because it often involves starting at a stammering level
and by trial-and-error (and these youngsters are usually very
sensitized to failure) learning, with support and praise for each
effort, learning a whole new épproach to 1life. ("Talk about it?
But man, I want to punch him in the mouth!")

The base line, or starting point, of most of our meetings
is the G.G.I. technique of "discussion" of day-to-day here-and-now
problem situations and interpersonal confiicts. The assumption here
js that "although a 'bad' home may have been insirumental at some
early phase in the genesis of a boy's delinquency, it must be
récognized that it is now other delinguent boys, not his parents,
who are cu;rent sources of support and identification" (Empey,

1961). Attempts to change such indivicduals must alsa involve the
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change of the norms of the delinquent subgroup from which he obtains
support. Oelinguents are aware of the norms of the dominant culture
.around them and are "profoundly ambivalent" about their delinguent
behavior, a factor which is capitalized on by the G.G.I. emphasis
on the "ultimate" lack of utility of the delinquent system and
positive utility of the conventional system. This technigue changes
the pro-delinguent norms of'the entire group dﬁer a period of time
by means of this emphasis and gives re@ards to those in the group
who begin to show this change by their willingness to attempt to
convince or help others in the group shed their delinquent
rationalizations. These rewards include social acceptance for such
expressions and the granting of status.and recognition to thoss
showing change. |

The group meeting itself is given status by being granted
the power to make decisions regarding negative sanctions, and
privileges, for its cwn members. Only when tﬁe group has proven
itself over a period of time to be incapable of dealing with a
problem, or unwilling to, does the adult staff begrudgingly take
the decision out of the hands of the group. The group often starts
out being overly severe in its disciplinary role toward its members
but soon learns the more mature "logical consequences" (Dreikurs
and Grey) approach to breaches of the group norms or rules. ‘

The factors of delinquent norms and subcultures may only
be the "outer layer" of idéology or belie? system to those

customarily taking a depth-psychological approach to the treatment
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of delinquency, but the interactien involved in G.G.I. has been shown
by means of tha Hill Interaction Matrix (Hill, 1965, p. 56) to be
in the 80th percentile among the many types of group technigques
studied, in."relatianship," the most desirable of the four "content®
categories for group therapy. There is little emphasis on
psychodynamics or intrapersonal introspection in traditional G.G.I.
and a great deal of emphasis on the relationships that each youth
has with his peers. This emphasis does place heavy stress on
labeling and expressing feelings, and at Y.A. this éactor receives
much attention and focus as it becomes a primary learhing experience
in "talking out" rather than "acting out."

The emphasis of G.G.I. on the here-and-now fits in favorably
with the Ggstalt approach. We often find our voungsters themselves
asking the meaning of a wagging foot, clenched fist, or other
nonverbal cue, and then proceeding fo help the individual in
expressing feelings he was previously unaware of and in moving toward
a8 gestalt. This here-and-now orientation also fits the emphasis
at Y.A. on correcting distorted perceptions with "perception
checks" and paraphrasing regarding interactions in progress and
educating the youths in more complex differentiated perceptual
abilities in viewing the motives and personalities of others. Such
complex perceptions by others in the group of the participant's
own personality and effectiveness often lead to a favorable group
consensus that comes as a surprise to the individual with a poor
self-image and low self-esteem, and which suggests and supports

a8 new more favorable self-definition.



33

Another technique that fits effectively into the here-and-
now emphasis of G.G.I. is psychodrama. Psychodrama encompasses a
.number of different technigues now, but the primary one is the
role-playing situation with antagonist and protagonist and "doubles"
or alter-egos. The double sits or stands to the side, and a feuw
inches back from the person he is doubling for, and attempts to
"tune in" to his body tone, movements, and expreésions in order
to feel empathetically what he is feeling. The dcuble then
"doubles-in" or interjects in the first person %eelings that he
thinks his partner is experiencing. The "contract" that the main
character, who usually picks his own double, has with the double
is that he will disagree with the interjections uhich do ngt "fit"
his actual Feelings and will use in the dialogue those that do fit.
If the double results in a disagreement, or "nog," the one doubling
can then reverse his double (from "I'm feeling scared right nouw"
to "I'm not scared at all by this") which usually results in a
compromise. Such a compromise injects new emotional material for
comment and reactions even though the original double was not
"right on."

Our western culturé requires us to hide our feelings and even
lie about them so often that this technique for unmasking genuine
reactions and feelings is a powerful therapeutic tool in skiiled
hands. Again, it.aids in learning the words and skills necessary
for expression of the real feelings the youngster has, as well

as illuminating for him the feelings of the other party. A
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psychodramatic technigue that is especially useful in experiencing
how the other person feels is the "role reversal." In this
‘technique the director asks the parties to reverse roles (and
actually sQitch chairs and assume the posture and voice that the
other party was using) after one has asked a question or made a
particularly provocative statement. The‘cumment Jjust preceding the
reversal is repeated, and the party then has to respond, as he
thinks the other party really yould, to the interaction. As in the
other interpersonal techniques, it is plain to see %hat this
procédure is @ powerful tool in the improvement of intefpersonal
perception and undérstanding, whichvcontribute indirectly to
socialization and directly to integration level advancement.

Psychodrama would be the technique of choice to resolve an
existing pérsnnal conflict between two peers, youngster and staff,
.or for role-training in dealing with conflicts or sensitive
situations between family members or arising in the community. It
can be used to deal not only with immediate types of interactions
but to relive and resolve unfinished life situations. Appropriate
anger can safely be vented in this sheltered environment and often
adds a new dimension, not to mention considerable relief, to a
wobbling adolescent identity.

These elements of gestalt, psychodrama, and conventioral
group psychotherapy_Fit in naturally with the G.G.I. framework and
are necesséry for the treatment of the primarily neurotic population

we serve. The essentially nonverbal delinquent is trained within
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the program to lzbel and express his feelings, and even to ssrve
as therapist to other youngsters. There are also those action
Vtechniques includea under the headings of psychodrama and
sensitivity procedures which facilitate this expressibn by lending
movement,'excitement, and authenticity to what would otherwise
be strictly verbal encounters. There is some feeling amont the
psychiatry faculty at the local University of Cregon Medical
Schpol that a purely verbal recounting is not adequate to obtain
satisfactory abreaction in cases where severe disturbance‘has
resulted from deeply hurtful and disturbing life situations. Action
techniques make accessible a greatly expanded range of feelings and
therefore are peculiarly/pouerful as tools in obtaining abreactionr

in psychntherapy, whether group or individual.

2. Types of group meetings at Y.A. There are three basic

group meetings at Y.A.,uhich are conducted with youngsters for
purposes of treatment, and numerous staff meetings. A brisf

description of each follows.

a. Family meetings.--Since Y.A. is structured on the

substitute-family model, éhe G.G.I. meetings in which all the
interpersonal conflicts and irritations are aired are called

"family meetings." To a degree the meetings follow the conveﬁtinnal
G.G.I. model (Empey, 1961; Scarpetti and Stephenson, 1966; McCorkle,
1952; Turne;, et al., 1967), but digress, as rioted above, into

different techniques of psychotherapy when appropriate to deal with
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psychological dsefenses or disturbances. These meetings are normally
held twice a week for an hour and a half, but often extend beyond
fhe time limit and can be called by anyone, youngsters included,

at any time, to address an immediate problem.

The conventional G.G.I. goél of developing group norms is
still basic, but an added element is the task of consansual
validation of perceptions of the participating individuals
regarding their experience, their approaches to other people and
life,‘and their personality characteristics and morth.

G.G.I. has slways been "directive," and the Y.A. version
is probably directive in ways more comprehensive than ususzl. The
G.S.'s, both full-time and relief, are present at all these meetings
and .their relationships with tﬁeir "children" are both felt and dealt
with. Occasionally a G.S. will assume group leadership on an issue
but usually the program sgpervisof will fill the role of "director."
He attempts to be permissive and to allow the youngsters to "sail
their own ship," yet is also present to "call a spade a spade,"
prod occasionally, facilitate with guestions and possible
alternatives, and to suggest variations in technigues.

This type of approéch has resulted in an extremely cohesive
group, and one which is very loyal to the adults in the progrem
as well. UWhen a youngster runs away, which occurs on the average
of once a month, the group gets busy calling friends and
developing £he necessary informants to find the youth. UWhen the

staff go out in a car to follow-up on leads, the most involved
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youngsters invariably want to go, and are included in the "posse."
Often the adults will stay in the car a block or two away from a
‘suspected hideout and the youngsters will go and check it out and
entice the runaway out if he is found. Using these methods, we
have been able to find all of our runaways in the past year, and
have needed police assistance only twice. Another evidence of the
cohesiveness of the group is the fact that the youths have
recommended that a group member be permanently rejected from the
program and sent back to the juvenile court twibe i; the past six
months. The members of the group had substantial evicence, after
working with eachrfor a matter of months, that these boys were
interested only in avoiding change rather fhan maximizing it. The

staff acted affirmatively on their recommendations in both cases.

b. Complex meetings.--On alternate Thursday evenings

everyone invoived with both the boys and girls treatment programs
meets together in a joint meeting. It is in this meeting that the
girls have the opportunity to air their complaints regarding the
boys and vice versa. This meeting serves as a forum far discussing
policy and the overall routine and functioning of the program, as
well as the place to bring together all the treatment input on any
one youngster for the sake of confrontation or clarification.

It ié in this meeting that the benafit of a coeducational
program can be seen most clearly. Boys, even high maturity (I-&

or I-5) boys, often retain low-maturity perceptual sets regarding
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the opposite sex, seeing them as sexusl "objects" to be "used"
rather than as complex and often hurting persons. In our experience
lower maturity (I-3) boys experience this same perceptual set, with
an added tendency to idealize girls who give evidence of some
adequacy in an almost "earth-mother" or "goddess" role. This kind
of adoration has strong sexual overtones, yet an expectation that
the girl will "take care" of or mother them. These peréeptual‘sets,
with modifications, are repeated on the part of the higher and lower
maturity girls.

These perceptual sets account for much of the grief that
delinguent sexual acting-out brings to these youngsters. The girls
are embittered about being lied to, then exploited sexually and
dropped. The bbys complain of the disillusiohment‘and abandonment
they experience when they discover that a girl they care for and
depend on does not genuinely reciprocate the feeling and is "going
out" on them.

The boys and girls in the pregram participate in social
activities together constantly so naturally form friendships and
date each other. The conflicts arising in these relationships are
discussed, and éction techniques are used, to draw out the usually
non-expressed feelings ranging from vulnerability to hatred regarding
relations with and being used by the opposite sex. B8Hoys rarély
see the girls' poiht of view expressed in éuch depth and with a full
range of feelings, even at home with mother and sisters. These

sessions, then, have a powerful educaticnal impact on immature
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perceptual sets regarding sexual experimentations. Many boys begin %g;
to see girls as "persons" for the first time in this program.
| Soon after the girls program was initiated there were a couple
of these "sexual experimentationg' that had to be dealt with in the
complex meetings. As a result of the open discussion and exposure
of feelings over these incidents, the boys themselves defined the
girls in the program as "sisters" and have become very protective
of them, even among themselves. There have beén no‘further
experimentations. The girls continue to be expfessive in the complex
meetings and even somewhat more verbal than the boys, so this feeling
on the boys' part has been perpetuatéd without reinforcing sexual-
incident discussions.

wWith the full complement of the staff.and youngsters
attending the complex meeting, the participants generally number
between forty and fifty. The size of the group and the frequent
observers do not seem td dampen the expression and flow of intense
feslings over embarrassing or sensitive situations. Psychodramatic
or action technigues help considerably to cvercome any dampening
factor. The size also has the occasional effect of creating confu-
sion with many people trying to talk at once. This problem is
controlled by having the one person that has the floor and permission
to be talking get up and walk around the circle, describing his
feelings or ideas in the form of a éoliloquy. The action of
walking helps io dissipate self—consciousne;s and facilitates sslf-

expression with most youngsters. Other youngsters can get up and



40O
walk with the one who is soliloquizing to "double in" feelings that
they think are present but not being expressed, or to give support

when he seems to be "stuck."

C. Multiple family therapy group.--On the alternate

Thursday evenings from the complex meeting, the parents who desire
to improve their communication and relationship with their
youngsters come to the facility for a group therapy session with
their children.

| The parents of youngsters committed to Y.A. are interviewed
at the time of the committal for the purpose of describing the Y.A.
program and defining the limitaticns that they will be expected to
place gn the youngster during'visits with them. Ouring this inter-
view the mﬁltiple family group is described to thém and the staff
endeavors to obtain a commitment from them to attend for a
prescribed period of time. Many parents reject their delinquent
children and will not commit themselves to attend at all. These
parents generally do not want the child to return to their home and
the reason for this desire is explored with each parent in the
interview. Those parents who are still involved with their children
and do expect them to return home are told that the agency recommenda-
tion to the court in this regard will be dependent upan the interest
they show behaviorally, not just verbally, by attending and

participating in this group.
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The conduct of the group sessions themselves usually
involves psychodramatic technigues or role-playing. Volunteers
‘are solicited to work on whatever problem situation is fresh in
their minds or particularly troublesome to them. The director
generally invites the protagonists to move their chairs into the
center of the circle of participants, then conducts the play-through
of the conflict situation with the expression of feelings and per-
ceptions febeiving the focus of attention. The actyal content of
the conflict or disagreement is usually secondafy to the way that
they experience each other in the situstion. This focus helps cut
through the usual defensiveness, defiance, and manipulations, and the
parties to the conflict usually end up perceiving each other aé kindred
human beings. UWhen the role-play is over and the participants have
pulled back into the group, the other members have a chance to
express their feelings and perceptions. Though there is generally
sufficient time for Gnly one or two such work-throughs in an evening,
the remainder of the group seems to stay intensely involved seeing
many of their own feelings and mannerisms mirrored in the parties
to the conflict. Even though the participants have chosen doubles,
other group members can walk over to them, take the position of a
double and expréss the feelings which they believe exist beneath
the surface of the conflict. Member involvement is often so'intense
that the d%rector has to l1imit this spontanesous doubling or there

would be a constant parade of doubles beside both parties.
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The effects of this type of session are difficult to evaluate
technically but seem obvious enough when formerly snarling ‘
Vantagonistic family members end a session in a tearful embrace.
After a pefiod of six months the results of this expfessive and
perceptual training can be seen in the exchange of much more
casual, free and honest dialogue between members aof participating
families. ©Sometimes situations come to light which are just too
threatening to be dealt with honestly by the participants (such
as incestuous advances or propositions, particibati;n in @ murder,
etc.). Even in these cases the focus and exploration of the feelings
in the relationship and the proceéses evident in the interactions
has resulted in improved relationships in every case to date, where

parents actually participated in the therapy.

d. Staff meetings.--The staff of thz2 boys program meets

separately from that of the girls for their residential care meesting,
which requires one_morning per week. In this meeting the status and
treatment planning for the respective'hrograms is reviewed.

A three-hour afterncon meeting once a week is devoted to
wurking’through inter-staff conflicts and problems, as well as for
psychiatric consultation and training by the psychiatric consultant
in both talk-therapy and psychodramatic techniques. This session
is called the psychiatric meeting.

One- morning per week the staff meeté for approximately two

hours to share personal goals, religious ideals, and inspirational
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thoughts and experiences, and just generaliy to unwind and socialize
with each other without the ever-present prod of a task demanding
‘immediate performance. This helps the staff to supply some of each
other's emotional and spiritual needs that in all probability would

not otherwise be met in a fast-moving program.

NDRH, VOCATIONAL PREPARATION, AND RECREATION

Work

R1l of the youngsters in care have the oﬁpor;unity to work.
A bulletin bpard is kept in each home with tasks listed on it which
can be done by any of the residents for pay. The more ambitious
youngsters put in fifteen to twenty hours a week working, and even
at one dollar an hour that mounts up fairly quick;y.

Several of the youngsters participate in Neighborhcod Youth
Corps (N.Y.C.) programs, both for in-school and out-of-school
teenagers. A few of the youths in care have part-time jobs,

independently of the agency, in private industry. These jobs are
a privilege, and the right to hold them is conditional upon

overall treatment progress in the program as evaluated by the

family meeting group.

Vocational Preparation

Planning for vocational choice or training becomes a real
concern to the older boys, and especially the thirty to forty

percent who leave the program to become independent. The Y.A.
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organization has a working agreement with the State Vocational
Rehabilitation Division (V.R.D.) which provides vocational testing,
.counseling, and training, where appropriate, to these older
youngsters.

Rll youths in the program are expected to attend schocl as
their primary "occupation." Delinguent youngsters traditionally
have a difficult time with public school discipline and college-
preparation subject matter, and those at Y.A. are no exception.
withVV.R.D. assistance those youngsters which find-it impossible to
adjust to public school are now able tc attend a full-time adult
education-G.E.D. ﬁreparation course, or the high schogl continuation
program at the local community college.

After cempleting high school, passing the Q.E.D. gxams, or
passing their eiynteenth birthdays, the Y.A. youngsters are able
to obtain vocational training, attend college, or receive V.R.D.
and State Employment Service assistance in obtaining suitable

employment.

Recreation

Y.A. uwns.a 35-acre estate, which includes a forested island
in the Clackamas River in semi-rural northuwest Oregon. On this
estate, or "complex,” the agency maintains six horses, a regulation
Army obstacle course, a go-cart, six canoes, camping equipment
too copious to list, and two swimming holes. All of these
recreational opportunities are utilized by the youngsters-in-care

regularly.
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Group participation activities (G.P.A.'s) are planned
approximately once a month, at which attendance is mandatory. The
‘kinds of activities included in these recreational outings have
included shorts events, circuses, rock festivals, hunting trips
(an annual event with girls included), parties, picnics, shooting
the rapids in canoes, and just about everything else that a group
- of teenagers might be interested in doing.

This variety of activities is desirable and necessary to the
immature or acting-out youngster to retain intefest-and involvement
in the total program. Most of the youngsters are frightened by at
least some of these activities but gain self-worth and confidence
by being pushed beyond what they considered fheir limits of skill

and endurance to be.
CONCLUSION

The Y.AR. residential treatment ceﬁier obtains referrals of
persistently delinguent hoys and girls from local juvenile courts
for placement in lieu of commitment to the state training schools.
These youngsters are accepted after committing themselves to work
on their problems, delinguent and emotional, in a treatment program
which includes G.G.I. meetings, individual counseling, and multiple
family group therépy. warﬁth and emotional support are given to
the youngsters in a substitute-family setting, but treatment pressure
is applied-and maintained to break down and change psychological

defense mechanisms and anti-sccial attitudes. The goals of the
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program include not only the acguisition of pro-social attitudes,
Vbut the improvement of emotional integration and growth in the
level of interpersonal maturity so that human adegquacy is achieved.
These goals seem to have been met in a high percentage of youngsters
“treated through the Y.A. program. The percentage of youngsters who
have not been referred to law enforcement agencies after Y.A.

treatment stands at seventy-four perbent for the total population

of six years.
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